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3Introduction

The Strategic Approaches to the Delivery of Extra Curricular and Enrichment 

(EC&E) Activity in Furness Study responds to the need for a more aligned and 

co-ordinated approach to this type of activity. 

This is in recognition that a more strategic and co-ordinated approach can 

provide a positive contribution to the recruitment challenges employers are 

facing in the area by ensuring that all young people are aware of the career 

opportunities available to them and are equipped with the skills and attributes 

needed to develop their aspirations, self-efficacy and life skills, as well as 

academic qualifications in order to reach their full potential. 

The purpose of this evidence base report is to provide a detailed 

understanding of the value and contribution of EC&E activities and map the 

current provision in the Furness area to assess the extent to which it is 

meeting identified needs and opportunities presented. Each section of the 

evidence base draws out the key findings from the study which will be used to 

inform recommendations. 



4Spatial Context

Furness is located in the North West 
of England in the local authority 
district of Westmorland and Furness. 
It is around 250 square miles and is 
home to over 90,000 people. 

Furness is isolated from the rest of 
Cumbria by mountains and water. Its 
borders are defined by the Lake 
District fells, Lake Windemere, the 
Duddon and Leven estuaries, 
Morecambe Bay and the Irish Sea.

Low Furness refers to the Furness 
Peninsula and Walney Island, 

whereas High Furness is a more rural 
area made up of farms, hills and 
forests to the north.

Furness used to be made up of the 
former Barrow Borough – which 
includes Dalton-in-Furness and 
Askam – and part of South Lakeland 
district. Since 1st April 2023, the six 
district councils and county council in 
Cumbria were replaced by two new 
unitary authorities and Barrow-in-
Furness, Eden and South Lakeland 
were replaced by Westmorland and 
Furness. 
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Value and Contribution of Extra Curricular and 
Enrichment Activities



6Definition of Extra Curricular and Enrichment Activity

The definition of EC&E activity used for 

this research can be summarised as 

follows: 

This focus on ‘non-formal’ learning and 

activities that take place ‘beyond the 

classroom’ is found in the literature on 

EC&E. The Social Mobility 

Commission’s review of extra-curricular 

activities1 defined them as ‘the breadth 

of activities which young people 

undertake outside of the formal and 

compulsory lesson time’.

Other common features of extra-

curricular activity include:

• Its voluntary nature – young 

people can choose whether to 

participate in EC&E activities. 

• Its social aspect – EC&E activities 

often involve groups of young 

people, from a mixture of 

backgrounds and across the age 

range.

• Philanthropy – by participating in 

EC&E activities, young people can 

‘give something back’ either to their 

peers or their community, in addition 

to developing their own skills.  

In the United States2, extra-curricular 

activities are defined as activities that 

young people take part but do not lead 

to them obtaining an academic credit 

that counts towards a college 

application process. Participation in 

‘extra-curriculars' is seen as a way of 

demonstrating a student’s team working 

and leadership skills and commitment to 

wider society in college applications.  

Types of EC&E

A wide range of activities can be 

defined as non-formal, beyond the 

classroom, voluntary and social in 

nature. Activities often considered to be 

extra-curricular include:

• Participation in sports teams/clubs

• Music lessons

• Art & drama clubs

• Youth groups and associated 

activities – e.g., Duke of Edinburgh

• Volunteering

• Work experience 

• Academic tutoring

This list encompasses a very wide 

range of activities. It was agreed at the 

outset of the study that it would not be 

possible to collect, map and analyse 

data on delivery and impact across 

such a range of activities. 

Definition of EC&E Activity

‘non-formal learning, doing something 

beyond the classroom or in addition 

to the main lesson that will enrich and 

inspire learning, often allowing 

students to explore their interests 

while recognising the importance of 

soft skills in positive choices.’

1 Social Mobility Commission, An Unequal Playing Field (2019)

2 For instance: Fredricks, J. A., & Eccles, J. S. (2006). Is extracurricular participation associated with beneficial 

outcomes? Concurrent and longitudinal relations. Developmental Psychology, 42(4), 698–713



7A Further Way of Defining EC&E Activities

It was agreed that the definition of 

EC&E activities used in this study would 

start from a consideration of how such 

activities are delivered, who they are 

for, and the skills and abilities they help 

young people in Furness to achieve. It 

would then be possible to identify EC&E 

activities that fit with this definition and 

which the report’s findings have the 

power to influence. 

The study has defined EC&E activities 

as those which:

An activity may not meet all parts of this 

definition. In such cases, we have used 

our discretion to decide whether an 

activity meets enough of the bullet 

points above to meet the EC&E 

definition used for the study. 

The study’s definition of ‘essential skills’ 

will be taken from the Skills Builder 

eight essential skills framework1:

Advantages from using Skills Builder 

within our definition of Furness EC&E 

activities are:

• It provides a common language 

and shared understanding for 

different organisations to talk about 

EC&E activities. For example, 

Furness Education and Skills 

Partnership (FESP) has a Skills 

and Employability Learning 

Framework (SELF) that identifies 

activities (called ‘entitlements’) that 

give young people the types of 

skills listed in Skills Builder in 

addition to an understanding of 

business and financial literacy.

• It includes a framework of age-

appropriate activities, from primary 

school to sixth form (for examples, 

see case studies of EC&E 

provision throughout this report).

• It has an evidence base showing 

how these activities boost young 

people’s essential skills. 

• Involve planned, structured, 

funded activities; 

• For young people from ages 5-

18, potentially targeted at 

certain groups;

• Take place off school premises 

and/or outside of the 9am-

3.30pm school day;

• Involve non-school partners, 

e.g., an employer, or a youth 

organisation;

• Have direct or obvious links to 

the school curriculum, i.e., they 

relate to a project or subject;

• Develop young people’s 

essential skills; and

• Include a future study/labour 

market/careers element.

1 The Universal Framework (skillsbuilder.org)

https://www.skillsbuilder.org/universal-framework


8Contribution and Value of EC&E Activities

Engaging in extracurricular activities has been shown to deliver1 a wide range of 

benefits for young people. Some of these benefits relate to the young person in 

themselves, for instance, improvements in their emotional and physical wellbeing 

from taking part in activities. Other benefits concern how such activities help young 

people to form friendships and connections with their peers. Finally, participating in 

extra-curricular and enrichment activities can help to improve a young person’s 

academic performance and deliver longer-term attainment and career benefits. 

The extent and scale of benefit a young person gets from extra-curricular and 

enrichment activity can be influenced by the type of activity they undertake and the 

profile and circumstances of the young person.  

1 See for instance: Social Mobility Commission, An unequal playing field (2019); Education Policy Institute, Access to 

extra-curricular provision and the association with outcomes (2024); SQW, Youth provision and life outcomes: A study 

of longitudinal research (Feb 2024)

2 Eccles, Stone and Barber; Adolescent Participation in Organized Activities (2003). 

3 Youth Voice Census 2023 Report, Youth Employment UK

4 O-Flaherty, Baxter, Campbell; Do extracurricular activities contribute to better adolescent outcomes? A fixed-effects 

panel data approach, Journal of Adolescence (2022)

Participation in an extra-curricular or enrichment activity (usually) involves an 

active choice by a young person to do something they are interested in and 

which they think they might enjoy and be good at. Having this choice may 

provide a contrast to school or home life where a young person may feel they 

have less choice over what they do and when they do it. 

Having agency over what activities to participate in enables young people to 

discover and develop their passions and interests, contributing to learning 

new things about themselves and their abilities. 

Increased self-esteem and confidence2 can flow from achieving success in 

activities outside of the classroom, with young people able to take a sense of 

accomplishment and pride from completing a task or achieving a specific 

quality standard in the activities they choose to undertake. According to the 

Youth Voice Census 20233, young people eligible for free schools meals and 

registered carers highlighted ‘building confidence’ amongst the top benefits of 

participation in EC&E activities. 

Extra-curricular and enrichment activities which involve a commitment by the 

young person to improve/increase their skills and competencies over time can 

help young people to commit to and believe they can achieve the goals they 

set themselves. 

Engaging in hobbies and interests outside of academics can help reduce 

stress and provide an outlet for negative emotions4 although the evidence 

base suggests these benefits may vary according by type of extra-curricular 

and enrichment activity.

Emotional 

Benefits
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Extra-curricular and enrichment activities which involve exercise and/or 

physical activities help to improve young people’s physical health and 

fitness. They may do this directly, for instance activities such as dance, 

gymnastics, and sports help in developing motor skills and coordination. Or 

they can deliver this benefit indirectly by helping young people to make a 

habit of being physically active and making healthy choices – for 

instance, encouraging young people to do things outside of the home which 

do not require screen time. 

Being active when young is a strong predictor that somebody will remain 

active in later life12. This creates benefits for society through reduced 

expenditure on health services and a more productive workforce3. 

1 Telama et al. Physical activity from childhood to adulthood: A 21-year tracking study, American Journal of Preventative 

Medicine (April 2005)

2 UK Household Longitudinal Study

3 Sport England, Why moving matters

4 Buckley, P., & Lee, P. (2021). The impact of extra-curricular activity on the student experience. Active Learning in 

Higher Education, 22(1), 37-48. https://doi.org/10.1177/1469787418808988 

5 Youniss, J., & Yates, M. (1997). Community service and social responsibility in youth. University of Chicago Press

6 McFarland, D. A., & Thomas, R. J. (2006). Bowling young: How youth voluntary associations influence adult political 

participation. American Sociological Review, 71(3)

Physical 

Benefits

Social 

Benefits

Extra-curricular and enrichment activities provide opportunities to meet young 

people from other schools, year groups or backgrounds and build 

friendships outside the regular classroom environment. Through extra-

curricular activities young people are learning how to network4 and to find 

common interests with other people. The Youth Voice Census 2023 found that 

transgender young people in particular value EC&C activities to make friends, 

with 59% of respondents identifying this as a top benefit of participation. 

Where extra-curricular activities involve a group approach or teamwork, this 

can help young people learn to collaborate, communicate, and resolve 

conflicts. These are some of the essential skills that are recognised as being 

central to having a successful career in the modern labour market. 

Community 

Engagement

Volunteering can help young people to develop a sense of social 

responsibility and contribute to their community5. This contribution can be 

direct – helping a specific group of residents or improving a specific 

place/venue – or indirect – representing an area or a community in an event 

or at a competition and having a sense of pride in where the young person 

is from. 

Where activities bring the young person into contact with young people from 

other cultures or backgrounds, or adults who they would not normally 

encounter (e.g. older people), they can help young people to become more 

aware of different perspectives and to empathise with different opinions.

Evidence from the United States suggests that young people who participate 

in extra-curricular and enrichment activities are more likely to be active in 

their community and to engage with politics as adults6. 

Contribution and Value of EC&E Activities

https://doi.org/10.1177/1469787418808988
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The positive correlation between participation in extra-curricular and 

enrichment activities and higher academic achievement has been found 

in multiple studies of young people in the UK and overseas1. Not all studies 

are able to control for external factors which may (better) explain higher 

academic achievement; for example, young people from less disadvantaged 

backgrounds may have more opportunities to participate in extra-curricular 

activities due to their family having more money/time/transport options. But 

where these factors are controlled for, the positive relationship between 

participation and attainment remains.

Explanations for this link include:

• Participation in extra-curricular activities reduces the likelihood of 

truancy and/or an early exit from formal education. Having a longer 

period in education means these young people attain higher grades. 

• Extra-curricular and enrichment activities help develop time 

management skills and discipline, which can translate into better 

study habits.

• Activities which involve challenge, engaging with other young people, 

and managing conflict help in developing critical thinking, problem-

solving, and analytical skills.

• Key decision makers in the young person’s life – for instance, a 

university admissions team or members on a job interview panel – see 

participation in extra-curricular and enrichment activities as 

demonstrating commitment, a lively mind and leadership skills and 

makes them more likely to favour that young person’s application which 

improves the young person's outcomes in the long-run. 

Many extracurricular activities offer young people opportunities to take on 

leadership roles and develop leadership skills2.

Where activities involve young people working with others over an extended 

period, they can foster a culture of ‘showing up’ and dedicating oneself to 

supporting the needs of the team.  

1 See Social Mobility Commission, An unequal playing field (2019) for a summary of the evidence base.

2 Kim and Yargo, The Interface of Leadership Development and Extracurricular Activity: Exploring the Effects of 

Involvement in Extracurricular Activity on Community Leadership, Leadership and Research in Education (2022)

Academic and 

Life Skills 

Benefits

Contribution and Value of EC&E Activities

Findings from the Youth Voice Census 2023 show that these benefits have been 

recognised by young people over time. However, it seems that young people value 

these activities more nowadays because they provide a fun environment and allow 

them to develop skills that are important for their development, rather than just 

because they 'look good on my CV’ – the second main perceived benefit in 2018. 



11Barriers to Participation in EC&E Activities

Research identifies several factors that can prevent young people from 

participating in extra-curricular and enrichment activities. These barriers are 

grouped and described in more detail below:

Provision Barriers

Identifying barriers to participation in 

extra-curricular and enrichment 

activities presupposes there are 

activities for young people to participate 

in. This is not always the case. 

Some schools or communities may 

not offer a wide range of extra-

curricular activities, limiting students' 

opportunities to find activities that 

interest them. 

This is especially true for smaller/more 

rural institutions who may face 

higher costs to run activities and not 

benefit from the economies of scale 

that are available to large/more urban 

institutions who can attract more 

participants to cover the cost of running 

activities.

Schools/providers may have funding to 

deliver an activity for a set/short period 

of time but if this funding is not 

sustained, the activity ends. For 

activities which require 

longer-term participation by the young 

person to master a skill or competency, 

this can be disheartening and dissuade 

them from taking up new activities. 

When extra-curricular provision is in 

place, young people/parents may not 

be aware of the extracurricular 

opportunities available due to 

inadequate communication from 

schools or providers. This means that 

young people do not access all the 

activities that interest them. 

Findings from the Youth Voice Census 

2023 highlight that engagement and 

advertising is a constant barrier to 

participate in EC&E activities according 

to young people, who feel that 

opportunities are not publicised.

Provision

• No/limited provision

• Lack of awareness of 
provision

Socio-economic

• Cost

• Cultural expectations

• Parental expectations

Logistical

• Transport

• Scheduling

• Other commitments

Emotional

• Fear of failure

• Confidence/self-esteem

• Peer pressure
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Socio-Economic Barriers

Many extra-curricular and enrichment 

activities impose a financial cost on 

the young person/their family. These 

can include:

• fees for participation; 

• the purchase of equipment – e.g. an 

instrument or piece of sports kit;

• fees to take tests/exams to 

demonstrate proficiency; 

• one-off, large payments – e.g. a 

long-distance trip. 

Young people from families with limited 

financial resources may find it difficult to 

afford these expenses.

In some instances, providers may be 

able cover these fees or a portion of 

these fees for young people who would 

struggle to participate but this is not 

always possible.

Young people may experience cultural 

or parental resistance to them 

participating in activities which others in 

their family/community consider are not 

appropriate. For instance, girls may be 

discouraged from participating in 

organised sport and boys may be 

discouraged from participating in more 

artistic pursuits due to cultural 

expectations and norms regarding 

gender roles. 

The Youth Voice Census 2023 shows 

that young men are more likely to 

participate in sports clubs (55%), while 

females are more inclined towards 

music or arts clubs (41%).

If a parent has no personal experience 

or knowledge of an extra-curricular 

activity, they may be reluctant to allow 

their child to participate in the activity 

because they worry their child will 

not be welcomed/accepted by 

others. 

Logistical Barriers

A lack of reliable transportation can 

prevent students from attending after-

school activities, especially in rural 

areas or where public transportation is 

limited and/or stops running early in the 

evening1. 

According to the Youth Voice Census 

2023, access emerged as a key barrier 

to engagement in EC&E activities, 

particularly amongst those in rural 

settings. Travel and safety concerns 

were also significant barriers, especially 

for those from low-income families and 

rural areas. 

Stretched school budgets can mean 

that teachers and school staff are 

unable to transport pupils to/from 

activities using school 

minibuses/coaches. 

Where activities take place before or 

cross over with the end of the working 

day, parents may be unable to 

transport their children to/from an 

activity. 

1 Afterschool-COVID-19-Parent-Survey-2022-Brief.pdf (afterschoolalliance.org) – note: this is evidence from the United 

States. Ahead (family-action.org.uk)

https://afterschoolalliance.org/documents/Afterschool-COVID-19-Parent-Survey-2022-Brief.pdf
https://www.family-action.org.uk/content/uploads/2018/06/4-transport-5.3.16.pd_.pdf
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Logistical Barriers (cont.)

Even if students can get to/from extra-

curricular activities, they may not be 

able to participate because: 

• they have schoolwork/homework 

which needs to take priority.

• extracurricular activities may be 

scheduled on the same day/time 

or take place at times and in 

locations which mean that young 

people cannot get from one activity 

to the next . 

Further logistical barriers faced by 

older/16+ students, particularly those 

from lower-income families, include: 

• The need to work a part-time job 

to support their family, leaving little 

time for extracurricular activities.

• The need to look after younger 

siblings after school and in the 

evenings, and/or to help with 

household tasks whilst parents are 

at work.

Emotional Barriers

Many extra-curricular activities involve 

an element of competition and 

challenge. This may create barriers to 

participation for certain young people, 

for instance: 

• They may avoid extracurricular 

activities due to fear of not being 

good enough, failing, or being 

rejected by peers..

• Low self-esteem or a lack of 

confidence in their abilities can 

prevent students from trying new 

activities.

Peer pressure or negative social 

dynamics can discourage participation 

in extra-curricular and enrichment 

activities. For example, if a young 

person is interested in a niche activity or 

something that is not viewed as "cool" 

by friends, students may not express a 

which to participate to fit in with their 

friends.

Exploring the prevalence of these 

barriers in Furness

The study aims to explore whether 

these barriers are present within 

Furness and the extent to which they 

prevent young people from accessing 

extra-curricular and enrichment 

activities. The study will do this via:

• Surveys of young people, parents 

and providers

• Focus groups with young people 

from a range of Furness schools

• Consultations with providers and 

stakeholders



14Policy Context 

Several strategies and reports have 

been published in recent years, both 

nationally and local to Furness, 

which relate to the importance of 

extracurricular and enrichment 

activities and recognise the benefits 

that these activities can have for 

young people’s development.

During and after the COVID-19 

pandemic, rising levels of anxiety 

and poor mental wellbeing among 

young people became areas of 

concern for the government. This has 

led to several studies that aimed to 

understand how and why young 

people decide to engage in 

extracurricular and enrichment 

activities, and how to remove the 

barriers that prevent them from doing 

so. Recent policies and strategies 

have drawn on this evidence.  

In this section, we summarise the 

key national and local policy 

documents that provide the context 

for this study. 

Government Youth Review 

Report (2022)

Opportunity for All: Schools 

white paper (2022)

DfE Careers Strategy: making 

the most of everyone's skills 

and talents (2017)

DfE Skills for Jobs: lifelong 

learning for opportunity and 

growth (2021)

Levelling Up the United 

Kingdom (2023)

Office for Students Strategy 

2022

Cumbria Children’s Plan (2021)

Cumbria Careers Hub, parents 

and carer engagement work 

(2023/24)

Westmorland & Furness 

Council Plan (2023)

Cumbria Local Skills 

Improvement Plan (2023)
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Government Youth Review Report (2022)

The Youth Review Report calls for young people to be provided with ‘regular 

clubs and activities, adventures away from home, and volunteering 

opportunities. 

The report notes how extra-curricular activities are critical for building essential life 

skills, fostering social connections, and enhancing overall wellbeing. They offer 

opportunities for young people to develop leadership, teamwork, and communication 

skills, which are beneficial for their future careers and personal growth.

The report identifies a range of national funding sources that are available to 

deliver extracurricular and enrichment activities for young people. These 

include:

Opportunity for All: Schools white paper (2022)

The White paper emphasises the importance of extracurricular activities in schools, 

highlighting their role in ensuring that no child is deprived of valuable educational 

experiences.

It calls for a guarantee that every child receives ample opportunities for holistic 

development through extra-curricular activities, recognising their critical impact on 

students' overall growth and wellbeing.

£560M
through the National 

Youth Guarantee (NYG) 

with its three strategic 

pillars of: levelling up and 

expanding access to 

youth provision; 

supporting the youth 

sector; and listening to 

young people’s voices

£368M
through the Youth 

Investment Fund (YIF)

£171M
through the National 

Citizen Service (NCS)

£22M
from the Department for 

Digital, Culture, Media 

and Sport for both the 

provision of services and 

activities, and the 

removal of barriers to 

access for young people 

through the wider 

strategy for young people 

‘Build Back Better’ 



16National Policy Context

DfE Careers Strategy: making the 

most of everyone's skills and 

talents (2017)

The Careers Strategy provides the 

statutory basis and framework for the 

provision of careers education, 

information, advice and guidance to 

young people.

The Strategy calls for young people to 

have access to a range of high-quality 

information and activities so that they 

can appreciate the range of future 

careers open to them and identify the 

choices they need to make to achieve 

their desired career.

Whilst the strategy’s primary focus is 

on what happens within secondary 

schools and colleges (the strategy 

applies to all pupils in Year 7 and 

above), extracurricular activities 

have a key role to play in 

complementing the strategy, by 

providing experiences that connect 

individuals with diverse social groups, 

exposing them to new influences and 

things outside of school including the 

labour force, and enhancing the skills 

they learn in an academic setting. 

DfE Skills for Jobs: lifelong 

learning for opportunity and 

growth (2021)

This White paper outlines the 

importance of lifelong learning for 

individuals, and its implications for a 

more robust economy where 

individuals can contribute the skills the 

national economy requires over the 

course of their lives. 

It supports the case for the 

provision of high quality extra-

curricular and enrichment activities 

for young people, which will 

enhance their ability to find jobs by:

• Providing them with essential 

social and emotional skills. 

• Providing inclusive access to 

activities and education no matter 

their background.

• Helping to bridge the gap between 

education and employment. 

• Helping students to develop a 

range of soft skills such as 

teamwork, communication, and 

problem-solving, which are highly 

valued by employers.

• Encouraging the holistic 

development of young people, 

which will in turn, make them 

more attractive candidates in the 

job market, enhancing their 

employability and readiness for 

career opportunities.
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Levelling Up the United Kingdom (2023)

This White paper focuses on policies to remove the barriers to opportunity faced by 

a proportion of the population, and ‘giving everyone the opportunity to flourish’. 

The White paper included the announcement of a £560 million National Youth 

Guarantee which will: 

The report outlines the government’s desire to encourage access to new and 

improved facilities, services and activities in areas that need it the most in the UK. It 

also aims to offer the Duke of Edinburgh Award to every secondary school and 

broaden enrolment in the Combined Cadet Force at a national level. 

Each commitment in relation to youth provision is aimed at providing young people 

with access to ‘transformative’ experiences that encourage things like civic duty, 

broadening of thought and exposure to new ideas and influences. It has the aim of 

developing a generation of young people that have the ability and desire to learn 

new things and contribute to the combined success of the country. 

Office for Students Strategy 2022

This strategy outlines OfS’ plan for a fulfilling experience of higher education that 

helps to enrich the lives of students. It outlines the importance of encouraging social 

mobility, and inspiring those who may not have traditionally chosen further education, 

to do so. 

Both aims and goals can be enhanced by improved or increased access to quality 

youth provision earlier in the lives of young people, and by extracurricular activities 

that inspire young people to develop further skills that create new opportunities for 

them later in life.

Level up and expand 

access to youth provision
Support the youth sector

Listen to young people’s 

voices 
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Cumbria Children’s Plan (2021)

The Cumbria Children’s Plan 

outlines how extracurricular and 

enrichment activities can support 

children’s development. The 

following points underline the strategic 

importance placed on extracurricular 

activities within the broader framework 

of career and educational 

development for young people in 

Cumbria:

Engaging with parents 

and guardians: The report 

emphasizes helping 

parents and carers see the 

value of extracurricular 

activities, stating that these 

activities support their 

child's progression.

Development of Life 

Skills: Extra-curricular 

opportunities are 

highlighted to parents and 

carers as essential for 

helping young people 

develop life skills.

Cumbria Careers Hub, parents and 

carer engagement work (2023/24)

Schools and colleges within the 

Cumbria Careers Hub are working to 

understand and improve how they 

engage with parents and carers on 

the topics of future study and work 

opportunities for young people. 

This work recognises that it cannot be 

left to schools and teachers alone to 

make young people aware of and 

interested in academic, extra-

curricular, and future career 

opportunities and activities. Parents 

and other family members have a 

large degree of influence over the 

choices that young people make. 

The Cumbria Careers Hub’s aim is 

to enhance parental and carer 

engagement in all aspects of their 

child’s education, including 

extracurricular activities, to ensure 

comprehensive support for their 

career and personal development.

Extracurricular activities are 

emphasised as beneficial for 

developing skills like 

entrepreneurship, teamwork, self-

efficacy, career decision-making, and 

flexibility. 
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Cumbria Local Skills Improvement Plan (2023)

Cumbria’s LSIP is the county’s response to the national aim of developing a 

workforce that is flexible to national and local economic needs. The LSIP focuses on 

the industries that are important now to the local economy, and those that are 

expected to be important in the future. 

The LSIP recognises that high-quality extracurricular provision can break down 

barriers that the local population face when it comes to access to learning, 

consideration of further education and study routes, and the consideration of 

employment opportunities. 

The LSIP sets out three ways in which the readiness for work, and skills, of young 

people in the area could be enhanced:

1. Using the Careers Hub to bridge the gap between employers and education, and 

work to inspire young people through better careers education and exposure to 

interesting workplace experiences.

2. Using the Apprenticeship Hub to encourage young people to consider 

apprenticeships and alternative or vocational education routes, and particularly 

those that connect with key sectors such as Green Energy, to fulfill the future 

needs of the local economy. Doing this through the offer of voluntary roles, 

internships or summer placements.

3. Bringing employers closer to young people, and using initiatives like After School 

Trades at Furness Academy and volunteers from the Centre For Careers 

Leadership’s Sense of Purpose programme, to inspire young people and 

enhance their skills outside of the classroom.

Westmorland & Furness Council Plan (2023)

The WFC plan sets out the challenges and policy priorities for the new WFC.

This plan does not directly address the provision of extracurricular and enrichment 

activities for its population but does provide a commentary on the importance of 

health and wellbeing for residents, and a focus on tackling the causes of deprivation. 

The plan references the importance of community and parish groups, football clubs 

and choirs in promoting a healthy and happy population. 



20Key Findings from the Literature 

Value of EC&E Activities 

The policy and literature review 

undertaken for this study has shown 

there is a large and robust evidence 

base which demonstrates the 

positive impact of EC&E activities 

on young people’s academic, 

personal and social skills, both in 

the short-term and in their future 

lives.

Contribution to Strategic 

Priorities

The positive impact of EC&E 

activities is recognised in the 

various national and local policies 

and strategies which call for regular, 

well-funded, and varied EC&E 

activity provision. Many of these 

strategies note how the need to 

support young people to develop 

their academic, personal and social 

skills has been heightened by 

impact of pandemic. They 

acknowledge how the pandemic 

reduced young people's 

opportunities to socialise and learn, 

and how experiences during the 

pandemic continue to impact some 

young people’s confidence at 

returning to group activities.

In addition to calling for well-funded, 

long-term and varied EC&E 

activities provision, these strategies 

and policies help us to identify 

further ways of linking EC&E 

provision in Furness to strategic 

priorities, such as: 

Developing activities 

which involve a wide 

range of employers 

and workplaces to 

prepare young people 

for their future careers 

and lives.

Involving parents 

when making the case 

for young people to 

participate in EC&E 

activities and giving 

parents practical advice 

on how they can 

support their child to 

participate.

Considering how 

activities can engage 

with and support 

community 

engagement and 

renewal efforts.



Opportunities and Challenges for Children and 
Young People in Furness 



22Overview of the Local Economy

Furness is home to over 90,300 

habitants, with a proportion of 

working age people below the 

national average and concentrated in 

50-64 years old (22% of population 

compared to 19% nationally). 

At the (former) district level, Barrow 

Borough presents relatively high 

inactivity and unemployment rates 

as well as low levels of high-level 

skills and qualifications. 

Source: Population estimates by single year of age, ONS, 2022; Population projections – local authority based by single 

year of age, ONS, 2018; Annual Population Survey, ONS, 2023; The Real Level of Unemployment 2022, Centre for 

Regional Economic and Social Research, Sheffield Hallam University, 2022

90,345
People living in Furness, 60% of working 

age
(59% in Cumbria; 63% in England)

Employment rate in Barrow 

Borough
(82% in Cumbria; 76% in 

England)

Real level of unemployment 

in Barrow Borough
(2.3% in England)

People economically inactive 

in Barrow Borough
(16% in Cumbria; 21% in England)

-13%
Projected decline in working age population 

in Barrow Borough by 2043
(-10% in Cumbria; +4% in England)

28%
Working age people in Barrow Borough with 

level 4+ qualifications
(35% in Cumbria; 47% in England)

36%
People working in high skill occupations in 

Barrow Borough
(39% in Cumbria; 54% in England)

73% 8% 24%



23Deprivation

Source: Domains of Deprivation, 2019, MHCLG, 2019

Furness performs poorly in 
deprivation, with 32% of its Lower-
layer Super Output Areas (LSOAs) in 
the 20% most deprived areas in 
England compared to 17% in 
Cumbria as a whole. These highly 
deprived LSOAs concentrate 29% of 
the total population in Furness.

Patterns of deprivation are similar for 
both the education, skills and training 
domain and the employment domain. 
Pockets of deprivation are found in 
the towns of Barrow-in-Furness and 

Ulverston, whereas deprivation is 
less prevalent in High Furness. 

Low Furness performs slightly better 
on the education domain than on the 
employment domain. The areas 
surrounding Askam-in-Furness and 
Walney Island show a stark 
difference between the education 
domain and the employment domain, 
both having higher levels of 
deprivation in the employment 
domain.

Education Domain Employment Domain



24Children and Young People

Over 14,000 children and young 

people aged 5 to 19 live in 

Furness, accounting for 16% of the 

total population, slightly above the 

Cumbria’s average (15%) but below 

the national level (18%). In the last 

five years, this population has 

remained broadly the same. 

There are around 2,100 people aged 

24 and under with disabilities, 

equivalent to 9% of the population in 

this age range, slightly above 

Cumbria and England (8% in both 

cases). As in the rest of Cumbria, 

ethnic minorities represent a small 

percentage of the population (4%) 

compared to the national average 

(27%). 

The labour market in the former 

Barrow Borough has a high 

concentration of young people, 

with 1 out of 5 people (19%) in 

employment being under 24 years 

old, well above the Cumbria and 

national rates (10% in both cases). 

As of December 2023, 74% of 

people aged 16-24 were in 

employment, a higher rate than 

experienced nationally (52%).   

As of May 2024, only 325 people 

aged 16-24 were claiming 

unemployed-related benefits in 

Furness, a 4.4% decrease from the 

previous year. In 2023, the number of 

young people not in education, 

employment or training (NEETs) in 

Cumbria also remained below the 

national average.  

19%
People in 

employment in 

Barrow Borough 

are 16-24 years old
(10% in Cumbria and 

England)

74%
People aged 16-24 

in employment in 

Barrow Borough 
(75% in Cumbria; 52% 

in England)

18%
People aged 16-24 

are economically 

inactive in Barrow 

Borough 
(22% in Cumbria; 38% 

in England)

2%
16-17 years old not 

in education, 

employment or 

training in Cumbria
(2.9% in England)

Young People in the Labour Market

Source: Population estimates by single year of age, ONS, 2022; Census 2021, ONS; Annual Population Survey, ONS, 

2023; Claimant count by sex and age, ONS, 2019-2024; Participation in education, training and NEET age 16 to 17 by 

local authority, Department for Education, 2023



25Child Poverty and Social Mobility

In 2022, 11% of children in Furness 

were living in poverty. This is lower 

than the national rate (14%) but 

higher rates can be found in wards 

such as Old Barrow and Hindpool 

(24%). Although child poverty rates in 

most of Furness’ wards have been 

decreasing since 2019, it is important 

to note that this data may not fully 

reflect the impact of the recent cost 

of living crisis of 2022-2023. In the 

last year, child poverty rates 

increased 3 percentage points in 

Westmorland and Furness, 

suggesting that poverty rates in 

Furness might be higher.  

11%
Children living in poverty 

in Furness in 2022
(10% in Westmorland and 

Furness; 11% in Cumbria; 14% 

in England)

Source: Children in low income families: local areas statistics 2014-2023, ONS, 2024; State of the Nation 2023: People 

and Places, Social Mobility Commission, 2023

The Social Mobility Index compares 

the chances that a child will have a 

different life outcome from their 

parents. 

Of the two measures of social 

mobility related to children and young 

people, Cumbria has a better 

performance in ‘Childhood poverty 

and disadvantage’, positioning in the 

second-best quintile. This measure 

ranks UK regions based on 

childhood poverty, youth 

unemployment, and parents’ 

occupations.

In contrast, Cumbria presents low 

levels of ‘Socio-cultural 

advantage’, measured by parents’ 

education and occupation and 

employment opportunities for young 

people. In this measure, Cumbria 

ranks in the second-lowest quintile.

10%

12%

14%

16%

2018 2019 2020 2021 2022 2023

Absolute Child Poverty

Furness Westmorland and Furness

Cumbria England



26Participation in Physical Activities

High participation of 
children and young 

people in sports 
and physical activity 

(82% compared to 80% 
in England)

High proportion of 
children and young 
people physically 

active (+60 minutes 
a day)

(48% compared to 44% 
in Cumbria)

Low proportion of 
children and young 

people doing no 
activity

(24% compared to 28% 
in England)

High proportion of 
young people 
volunteering to 

support sports or 
physical activities

(38% compared to 33% 
in England)

Source: Active Lives Children and Young People Survey 2022/23; Sport England 2023; 

Participation in Sports and Physical Activities in Westmorland and Furness

In 2022/23 almost half of children 

and young people in Westmorland 

and Furness were physically active, 

remaining higher than Cumbria and 

England wide. 

The most popular activities in 

Westmorland and Furness were 

sports (82%), slightly higher than the 

national average (80%). This is 

followed by walking (60%) and active 

play and informal activity (58%), in 

both cases below the national 

average but broadly aligned with the 

rest of Cumbria.

Children and young people  in 

Westmorland and Furness were 

more likely to have volunteered at 

least twice in the last year to support 

sporting activity (38%) compared to 

Cumbria (34%) and England (33%). 

Motivations for taking part in sports 

are broadly aligned with the national 

and Cumbria figure, with the main 

motivation being that they felt they 

had the opportunity to be physically 

active (43%). Children and young 

people in Westmorland and Furness 

were less likely to participate just 

because they were told to (8% 

compared to 22% nationally). 

Children in school Years 1-2 in 

Westmorland and Furness have 

better levels of positive attitudes 

towards physical activity than the 

national and Cumbria averages, 85% 

of them finding sports easy, 78% 

loving being active, and 79% loving 

sports. In contrast, children and 

young people in Years 3-11 in 

Westmorland and Furness are 

slightly more likely than the national 

average to not have any positive 

attitude. 



27Educational Profile

Source: Schools, Pupils and their characteristics, Department for Education, 2024

The following summary infographic highlights key metrics related to children 

and young people in schools in Westmorland and Furness. As of January 

2024, there were over 32,300 pupils in Westmorland and Furness. Across the 

different characteristics outlined below, Westmorland and Furness presents a 

similar profile to the rest of Cumbria. Average class sizes are broadly the 

same as in Cumbria but smaller than the national average.  

Pupils Characteristics and Class Size

32,348
Pupils in Westmorland and Furness 

during 2023/24

15%
Pupils eligible for Free 

School Meals in 

Westmorland and Furness 
(18% in Cumbria; 26% in 

England)

51% 
Males

49% 
Females

8%
Pupils in Westmorland and 

Furness from ethnic 

minorities
(8% in Cumbria; 31% in 

England)

5%
Pupils in Westmorland and 

Furness with a first 

language other than 

English
(5% in Cumbria; 21% in 

England)

Around 265 or 0.9% of pupils in Westmorland and Furness are known to be 

young carers, a higher proportion than the national rate (0.7%) and 

increasing up to 1.9% amongst Year 9’s pupils. There are 197 pupils 

attending a local authority funded alternative provision in Westmorland and 

Furness.

0

10

20

30

Infant
(Reception

+ KS1)

KS2 Primary Secondary

Average Class Sizes

Westmorland and Furness England



28Education Attainment and Destinations

60%
KS2 pupils achieving the 

expected standard in 

reading, writing and math’s 

in Westmorland and 

Furness (61% England)

66%
KS4 pupils achieving the 

English and math's 

standard pass mark in 

Westmorland and Furness
(65% England)

87%
Students achieving at least 

2 A levels at the end of 

their 16-18 studies in 

Westmorland and Furness
(85% England)

Education Attainment

38% for disadvantaged 

pupils (45% England)

38% for disadvantaged and 

FSM pupils 
(44% and 43% England)

76% for FSM students
(77% England)

Positive Destinations

96%
KS4 leavers progress into sustained 

education, apprenticeships or employment in 

Westmorland and Furness 
(94% England)

87%
KS5 leavers progress to education, 

apprenticeships or employment in Cumbria 
(83% England)

Across different key stages, 

education attainment in Westmorland 

and Furness has been broadly 

aligned with the national level. 

However, this performance 

decreases significantly amongst 

disadvantaged and free school 

meals eligible students. 

The proportion of leavers achieving 

positive destinations in Key Stages 4 

and 5 has also been higher 

compared to the national average, 

although there is a stronger 

preference for apprenticeships and 

employment compared to the 

national average. 

Source: Department for Education, 2023; HESA, Graduate Outcomes tables by HE provider, 2020/21

1 Considers higher education graduates from University of Cumbria, Kendal College and Furness College



29Career Guidance in Schools

The Gatsby Benchmarks define what 

world class careers provision in 

education looks like, outlining the 

experiences and information every 

young person should have access to 

so that they can make an informed 

decision about their future.

Data provided by Cumbria Careers 

Hub for 11 schools in Furness 

suggests that Careers Education 

Information Advice and Guidance 

(CEIAG) provision in Furness is in 

line with provision in other parts 

of the country. Nationwide, schools 

average 5.7 benchmarks out of 8. In 

Furness, the average is 5.6.

Furness schools’ CEIAG is strong in 

terms of using labour marketing 

information to plan provision; 

encounters with employers and 

employees; and experiences of the 

workplace. In contrast, Furness 

schools' CEIAG is weaker in terms 

of addressing the needs of all 

pupils; and linking CEIAG to 

curriculum subjects. 

It is important to mention that schools 

self-assess their performance against 

their CEIAG, and therefore it is not 

an independent assessment of 

careers provision locally. 

Note: Furness schools' data is for summer term 2023/24, n=11. National data is from 2022/23. 

Source: Cumbria Careers Hub

73%

100%

36%

55%

100%

82%

45%

73%
66%

81%

54%

76% 80%

64%

52%

75%

BM1. A
stable

careers
programme

BM2.
Learning

from career
and labour

market
information

BM3.
Addressing
the needs of
each pupil

BM4. Linking
curriculum
learning to

careers

BM5.
Encounters

with
employers

and
employees

BM6.
Experiences

of
workplaces

BM7.
Encounters
with further
and higher
education

BM8.
Personal
guidance

Percentage of Secondary Schools Fully Achieving each Gatsby 
Benchmark

Furness, 2023/24 (n=11) National average, 2022/23



30Apprenticeships and Higher Education

During 2022/23, there were more 

than 1,600 apprenticeship starts 

delivered in Westmorland and 

Furness. Data from the previous 

academic period suggest that half of 

these apprenticeships were delivered 

in Barrow Borough. 

Just over 25% of apprenticeships in 

Westmorland and Furness were 

intermediate apprenticeships, 50% 

were advanced and 25% were higher 

apprenticeships. Compared to the 

England’s average, Westmorland 

and Furness has an 

overrepresentation of advanced 

apprenticeships whilst higher-level 

apprenticeships remain low. 

Barrow Borough has a good level 

of apprenticeship take-up in 

engineering and manufacturing 

technologies, with 344 

apprenticeships delivered in Barrow 

Borough in 2021/22 and consistently 

growing since 2019/20. 

Likewise, the University of Cumbria 

registered 9,700 enrolments in 

2021/22, 2,125 (+28%) more 

students enrolled than in 2017/18. 

Half of them study subjects allied to 

medicine, while a further 16% study 

education and teaching. 

There is therefore a strong talent 

pool being developed locally which 

align with sectoral aspects of the 

Furness economy – both 

manufacturing and health are 

significant employers. 

Source: Apprenticeships, Academic year 2023/24, Department for Education; HESA, 2019-22

516

358

341

191

96

Engineering and
Manufacturing…

Business, Administration
and Law

Health, Public Services and
Care

Retail and Commercial
Enterprise

Construction, Planning and
the Built Environment

Top 5 Subjects by 
Apprenticeships Starts in 
Westmorland and Furness

4,745

1,530

1,230

590

360

Subjects allied to medicine

Education and teaching

Business and management

Social sciences

Design, and creative and
performing arts

Top 5 Subjects by HE 
Enrollments to the University of 

Cumbria



31Higher Education Graduate Outcomes

Source: HESA, Graduate Outcomes tables by HE provider, 2020/21

1 Considers higher education graduates from University of Cumbria, Kendal College and Furness College

The University of Cumbria generates 

a larger number of skilled entrants to 

the labour market each year. In 

2021/22, there were 3,180 qualifiers, 

a 11% increase from 2019/20. 

Looking at the destinations of those 

who graduated in 2020/21 (including 

higher education graduates from 

Furness College and Kendal 

College), 92% went into 

employment, further study or both, 

above the national rate (89%). 

Most graduates entered high-

skilled jobs (82%). Around 64% 

graduates in employment worked in 

the sectors of education and human 

health and social work, which aligns 

with the sectors with the highest 

number of qualifiers (62%). 

92%
Higher education 

graduates1 progress to 

employment or further study 

15 months after graduation
(89% England providers)

0%

20%

40%

60%

80%

100%

I am utilising what I
learnt during my

studies in my current
activity

My current activity
fits with my future

plans

My current activity is
meaningful

Higher Education Graduate Reflections

Furness College Kendal College University of Cumbria Total

Recognising that the outcomes of 

higher education are not only about 

employment but also about personal 

fulfilment, the Graduate Outcomes 

Survey asks graduates to what 

extent they agree with the 

statements above.  

Most graduates from higher 

education providers in Westmorland 

and Furness in employment or 

further study were positive about 

their career progression, with 82% to 

88% agreeing their current activity 

fits with their future plans and 87% to 

92% considering their current activity 

to be meaningful. 

This decreases to 61% to 69% 

graduates from Furness College and 

Kendal College saying they were 

using what they learnt during their 

studies, behind the national average. 
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Education Providers and Travel Times

During 2022/23, there were 161 

schools and colleges open in 

Westmorland and Furness, 53 of 

them with a registered address in 

Furness. 44 of them provide 

primary education (83%), 7 

secondary education, and 2 are 

further education colleges. 

Two primary schools in Furness 

have an ‘outstanding’ Ofsted 

rating and only one secondary 

school ‘requires improvement’. 

The rest of the providers have a 

‘good’ rating. 

Furness’ residents have good 

access to primary schools as 

travel times by car, public transport 

and walk are below 9 minutes and 

are consistently lower than the 

Cumbria and England averages. 

Travel times to secondary schools 

and further education colleges by 

public transport or walking are 

higher than the national average 

but lower than Cumbria. 

The following maps suggest there is 

significant difficulty for those 

living in High Furness to access 

secondary and further education. 

Residents of High Furness are 

more than 120 minutes away to the 

nearest provider by public transport 

or walking, illustrating the 

requirement for school transport. 

Source: Department for Education, 2022/23; 

Journey time statistics, England: 2019, 

Department for Transport



33Employers and Skills Needs

In 2022, 42,000 people worked in 

Furness, 965 more than in 2018 

(+2.3%), above the rate in Cumbria (-

1.5%) but below England (+4.3%).

Manufacturing and health are 

Furness’ most prominent 

employment sectors, accounting for 

29% (12,000) and 16% of 

employment (7,000), respectively. 

Both sectors have experienced 

employment growth (+13% and +9%) 

well above the national rates (+3% 

and -7%). 

According to the 2022 Employer 

Skills Survey, 17% of employers in 

Cumbria had skills gaps compared 

to 15% nationally. A higher incidence 

of skills gaps are recorded in the 

sectors of health and social work 

(24%) and wholesale and retail 

(23%). This is well above the national 

incidence reported for these sectors. 

Around 8% of employers in Cumbria 

had hard to fill vacancies due to a 

shortage of skills, below the national 

average (10%). The following chart 

shows the skills with at least half of 

employers reporting skills shortages: 

Skills Difficult to Obtain from Applicants in Cumbria

Specialist 

skills or 

knowledge 

needed to 

perform the 

role

Knowledge of 

how the 

organisation 

works

Ability to 

manage own 

time and 

prioritise own 

tasks

Knowledge of 

products and 

services 

offered by 

the 

organisation

Solving 

complex 

problems 

requiring a 

specific 

solution

Creative and 

innovative 

thinking

Team 

working

In 2022, 58% of businesses in 

Cumbria offered any form of 

training (on/off the job) to their staff, 

slightly below the national rate of 

60%. Training provision in Cumbria 

was particularly high in the sectors of 

education, health and social care, 

and arts and other services. 

Businesses have delivered 

management training (29%) but 

personal development training 

remains at the bottom (1%). In order 

to provide more training, businesses 

need to overcome important barriers 

such as the lack of funds for training 

(46%) and the lack of staff time to 

spare on training (44%). 

Source: Business Register and Employment Survey, ONS, 2022; Employer Skills Survey: 2022, Department 

for Education, 2023



34Key Findings from the Data

Key Challenges identified through the Data

• An ageing population moving into retirement and relatively low levels of high-level skills 

and qualifications, highlighting the need to ensure that younger generations acquire the 

right skills to support the labour market in Furness.

• High levels of deprivation in education and employment, particularly in the town of 

Barrow-in-Furness, Dalton and Ulverston, influencing the life chances of children and 

young people. 

• High child poverty in parts of Furness, with the recent cost-of-living crisis further 

exacerbating these conditions and potentially affecting the ability to pay for participating in 

extracurricular and enrichment activities.

• Poor educational attainment amongst disadvantaged pupils and pupils eligible for free 

school meals in Westmorland and Furness, which can be improved by encouraging 

participation in extracurricular and enrichment activities.

• Distance from secondary schools and further education colleges in rural areas, specifically 

High Furness, which can limit access to after school activities.

• Relatively high proportion of employers in Cumbria with skills gaps, particularly in the 

sectors of health and retail. Over half of employers find difficult to obtain not only 

technical skills but also personal and soft skills such as time management and team 

working. 

Key Opportunities identified through the Data

• Above-average proportion of children and young people participating in sports and 

physical activities and volunteering in roles to support these activities.

• High rates of young people in employment in the former Barrow Borough alongside a high 

proportion of key stage 4 and 5 leavers and higher education graduates progressing into 

positive destinations.

• Positive reflections about career progression amongst higher education graduates, 

although with some weakness amongst colleges in the application of skills and knowledge 

learnt during studies in current roles.

• Strong and growing talent pool developed locally through apprenticeships and higher 

education and aligned with key sectors of the Furness economy such as manufacturing 

and health.



Current Provision of Extra Curricular and 
Enrichment Activities in Furness



36Map of Provision of EC&E Activities

The desk-based review and analysis of the provider survey suggest that there 

are 82 organisations providing extra-curricular and enrichment activities in 

Furness. In addition, there are 22 providers with a registered address in wider 

areas of Cumbria but offering services to those living in Furness.

The majority of these were primary schools (59%), followed by Community 

Activities (16%). Most of these providers were concentrated around the Low 

Furness area in the towns of Barrow-in-Furness, Ulverston and Walney Island. 

Cumbria

Note: The mapping analysis is based on the responses to the provider survey (n=27) and a web search of 

providers that did not respond the survey (n=90). In the last case, the findings reflect the available 

information online at the time of commission and may not include all provision. 

Source: Desk-based research; Providers of Extra Curricular and Enrichment Activity Survey (n=27)

82
Organisations providing 

Extra Curricular and 

Enrichment Activities in 

Furness1



37Providers of EC&E Activities in Furness

61%

26%

of providers 

deliver at their 

location only

of providers 

deliver 

remotely

Source: Desk-based research; Providers of Extra Curricular and Enrichment Activity Survey (n=27)

54%

79%

5%

65%
55%

66%

82%
97%

Youth Groups Work
Experience

Private
Tutoring

Volunteering Sports Clubs Music Clubs Arts and
Crafts

Early Careers

Capacity Taken

48

38

24
21

8 7 7 5
2

Other
Activities

Sports Clubs/
Sports
Related

Enrichment

Music
Lessons and
Clubs/ Music

Related
Enrichment

Arts and
Crafts

Related
Enrichment

Youth
Groups

Early Careers
Advice and

Support

Volunteering Work
Experience

Private
Tutoring

Number of Providers by Type of EC&E Activity

Other includes forest schools, 

outdoors/adventurous activities, DofE, 

life skills, STEM opportunities, dance, 

film classes, gardening, among others

78

21

20

20

19

13

12

Children aged 0-18

Young People aged 16-24

SEND

Women and Girls

Young People from Disadvantaged
Backgrounds

BAME and Ethnic Minority

Young Carers

Number of Providers by Target Group



38Participation in EC&E Activities

According to the primary research, 

62% of children and young people 

aged 11 to 18 years old in Furness 

participate in extra-curricular and 

enrichment activities. The survey 

also reveals a higher participation of 

boys (78%) compared to girls (52%). 

According to the parents and carers 

survey, participation in EC&E 

activities increases to 86% when 

considering  this survey also 

considers children in primary 

school. Participation of girls also 

increases significantly when 

considering this group (85% for boys 

compared to 89% for girls). 

The activity with the highest 

participation is sports clubs. As 

suggested in the literature review, 

both surveys indicate that there is a 

higher participation of boys in 

sports clubs (8 to 10 percentage 

points of difference), while girls have 

a higher participation in youth 

groups, music clubs, and arts and 

crafts activities compared to boys. 

Top 5 Reasons to Participate in EC&E Activities According to Children and Parents

Fun and enjoyment Improve skills Socialise with their 

peers and build 

relationships

Increase their 

confidence and 

self-esteem

Improve their 

health and 

wellbeing

Source: Parents and Carers Survey (n= 202); Children and Young People Survey (n= 45)

68%

29%
21% 21%

18%

7%
4% 4%

0%

80%

23%
18%

5%

22%

5% 8%
4%

1%

Sports Clubs Youth
Groups

Other Volunteering Music Clubs Private
Tutoring

Arts and
Crafts

Work
Experience

Early
Careers

Participation in EC&E Activities by Type

Children survey Parents survey

Other includes scouts, cubs, 

brownies, dance classes, 

gardening, drama, poetry 

clubs, newspaper clubs, and 

police and air cadets

Most of the respondents to 

the survey are in key stages 

1 to 3 (84% according to the 

parents survey and 58% to 

the children survey)



39Satisfaction with EC&E Activities

Overall, children and parents are satisfied with the EC&E activities provided 

in Furness. Opportunities to improve this provision include improve facilities, 

offer more varied activities in the local area, and reduce costs, among others.  

Source: Parents and Carers Survey (n= 202); Children and Young People Survey (n= 45)

1.0

1.5

2.0

2.5

3.0

3.5

4.0

4.5

5.0

Youth Groups Work
Experience

Private Tutoring Volunteering Sports Clubs Music Clubs Arts and Crafts

Average Satisfaction Rating of EC&E Activities by Type
(1 = Not Satisfied; 5 = Satisfied)

Children survey Parents survey

Activity Children responses Parents responses

Youth Groups More structured activities

Better place to meet

Earlier start during the day

More varied and offsite activities

More provision over school holidays and after school 

Better facilities 

Work Experience More jobs on offer for young people

Private Tutoring Less expensive

Better hours and information of tutoring available

Volunteering More participants More opportunities for younger children

Difficult to find volunteering opportunities 

Better transport

Sports Club More games

Provision during the summer

More participants and clubs to compete 

against 

More local provision

More coaches, teams and better facilities and equipment

More access in the local area and more variety of sports

More affordable, frequent and longer sessions 

More options during holidays 

Better scheduling and planning

Development of social skills

Music Clubs More frequent camps

Widen the availability of instruments

Longer sessions and more clubs

More choices in local and rural areas

Less expensive

Better organisation and more available times

Better facilities

Arts and Crafts More options throughout the week and holidays

Better advertisement of activities

Engagement with more community groups

Early Careers More mentors

Improvement Opportunities



40Benefits and Impacts of Participation

The following table shows the top 3 

benefits of participation in EC&E 

activities that providers attribute to 

their activities. 

The top 3 benefits identified across 

distinct activities are increased 

confidence and self-esteem; 

enhanced aspiration and 

motivation to succeed; and fun 

and enjoyment. Other benefits are 

associated to specific activities, such 

as creative and cultural expression 

and skills with music clubs and arts 

and crafts activities; and improved 

health with sports clubs. 

Benefits
Youth 

Groups

Work 

Experienc

e

Private 

Tutoring

Volunteer

ing

Sports 

Clubs

Music 

Clubs

Arts and 

Crafts

Early 

Careers

Fun and enjoyment

Increased confidence and self 

esteem

Extended social networks and 

relationships

Stronger sense of community, 

trust and belonging

Enhanced aspiration and 

motivation to succeed

Empathy, understanding and 

respect

Improved health and wellbeing

Improved academic performance

Improved attendance at school/ 

college

Team work

Communication skills

Problem solving and planning 

skills

Creative and cultural expression 

and skills

n 9 7 1 7 7 2 3 5

Source: Providers of Extra Curricular and Enrichment Activity Survey (n=27)

Benefits of EC&E Activities



41Local Case Studies: Brathay Trust

Brathay Trust

▪ Support to young people from primary school age to 

early careers through:

• Residentials: At its Ambleside base, the Trust 

offers outdoors challenges and activities for young 

people/early careers professionals. 

• Community: Individual counselling, group 

programmes, and experiential learning. That 

helps young people reconnect with education and 

make positive choices. The Trust also provides 

support for families of young people. 

• Virtual learning: with a focus on developing 

critical thinking, and enhancing communication 

skills.

Young People Learnings: 

By participating in Brathay activities, 

young people develop:

▪ Self-awareness

▪ Social and emotional skills

▪ Improved health and wellbeing

▪ Teamwork and leadership skills

▪ Resilience and coping strategies

+5,000 
young people supported 

between March 2023 to April 

2024

Relevance to Furness: 

▪ The Brathay Trust is an example of a local EC&E provider that gives young people the 

opportunity to develop important skills in an outdoor setting. 

▪ Many young people in Furness, particularly those from areas of high deprivation, have never 

been to the Lake District, despite its proximity .

▪ The Trust uses a participant-led approach to the design and evaluation of its activities, which is a 

theme amongst other successful case studies that receive high engagement and strong 

outcomes amongst the young people it works with. 

67%
young people reported an 

increase in wellbeing 

following participation in a 

Brathay residential

Teachers and adult 

supervisors give high praise 

for residentials
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Hello Future

▪ Hello Future is the Cumbria Hub of the national Uni Connect Programme. 

▪ It is funded by the Office for Students (OfS), the regulator of Higher 

Education in England. 

▪ Hello Future provides young people across Cumbria with advice and 

opportunities, helping them to explore their future and encouraging them 

to consider higher education.

▪ Activities are primarily aimed at secondary school leavers and are 

designed to help them understand the potential paths they can take after 

leaving education.

Relevance to Furness: 

▪ Hello Future supports young people to develop higher level skills which is a strategic priority for 

Furness. 

▪ They work with several colleges and universities in the region. Hello Future uses recent 

graduates as part of its outreach work, to help provide legitimacy through shared experience.

▪ Hello Future provides materials for everybody who has an influence over a young person’s future 

study choice, from the young person themselves to their parents, teachers and advisors. A 

similar approach in relation to EC&E provision would help to remove the lack of understanding 

and information that many young people, parents and teachers report. 

Young People Learnings: 

▪ The Hello Future team offer the following support to young people:

• E-booklets describing the choices available to school leavers, how to pursue career 

aspirations, understanding higher education jargon, and how to study effectively.

• Worksheets to support with budgeting, navigating student life and finding societies and 

interest groups once enrolled at university.

• Details of college and university open days and events that young people can attend, and 

small grants to cover the cost of attending open days where cost is a barrier to the young 

person/their family.

• Materials, case studies and session planners relating to higher education choices that 

teachers and youth/community group leaders can run for young people. 

• Presentations on student life, researching study options and tips on how to study.

▪ Learning from these activities is designed to support young people to understand their 

future options, but also become better and more informed students.

▪ The Hello Future website also includes a section for parents/carers seeking advice on how to 

support their young person as they consider whether to apply to university. 
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Inspiring Barrow

▪ Inspiring Barrow ran from 2016 to 2023. It aimed to help 

young people from Year 6 upwards prepare to make the 

transition between primary and secondary education through:

• Mentoring: offered one-to-one support to students in 

Year 6 as they prepared for the SAT exams. Mentors 

were recruited from BAE Systems STEM ambassadors. 

• Kickstart project: delivered 8 structured, after-school 

sessions for students in Years 6-8 from a range of 

schools in Barrow, culminating with a celebratory event. 

• Community campaigns developed by Year 8 pupils at 

Barrow on issues that were important to them, such as 

the importance of mental wellbeing, having a positive 

body image, and challenging racist and discriminatory 

behaviour.

▪ Inspiring Barrow worked in collaboration with the Furness 

Youth Work Partnership and was support by a number of local 

volunteers and organisations.

Young People Learnings: 

▪ Inspiring Barrow helped young 

people to develop essential skills 

such as communication, teamwork, 

confidence, resilience and 

leadership

▪ A high percentage of participants 

said they had more confidence and 

better communication and leadership 

skills following their participation.

1,700
children participated in 

Kickstart

Relevance to Furness: 

▪ Inspiring Barrow is an example of how EC&E activities can directly link the development of 

essential skills, and the enhancement of academic achievement, whilst bringing the expertise of 

local businesses into local schools.

150
young people benefited from 

mentoring

“Kickstart has helped me with my confidence 

and helped me make new friends.” – Year 6 

pupil from Walney School

“What I enjoyed most about Kickstart was 

making new friends... I would recommend it to 

others.” – Year 8 pupil from Walney School

90%
of young participants said 

they would recommend the 

programme
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UHMBT

▪ University Hospitals of Morecambe Bay NHS Foundation Trust 

(UHMBT) work with secondary schools across the entirety of the 

Bay area, to offer pupils in Years 10&11 NHS Careers Insight Days. 

▪ Pupils in Furness are given the opportunity to attend Furness 

General Hospital for two days of activities. Activity days are 

arranged throughout the school year. 

▪ In addition to the activity days, UHMBT offers a range of vocational 

training placements (T Levels, apprenticeships etc.), hosts work 

experience students, participates in school careers fairs, and 

delivers assembles and year group talks at the request of schools. 

Relevance to Furness: 

▪ The Trust’s Careers Insight Days are an example of how to give young people exposure to and 

experience of a wide range of potential future careers at one site. 

▪ Such activities are seen as helping to counterbalance the appeal to young people in Furness of 

working at BAE Systems, who offer a breadth of roles and attractive wages from entry level 

positions onwards. 

▪ UHMBT can offer young people a progression pathway from an initial insight day, to work 

experience, to vocational training. In this way, the Trust aims to sustain and develop young 

people’s interests and skills in relation to working in Health & Social Care. 

Young People Learnings: 

▪ Careers Insight Days are designed to show young people the breadth of career opportunities 

available to them within the NHS. 

▪ Young people engage in talks and activities planned by various departments such as 

Radiography, Pharmacy, Pathology, Clinical Investigations, Physiotherapy, and Estates. 

▪ Young people who take part in a careers insight day and are interested in learning more about 

working in the NHS can then apply for a work experience placement with UHMBT or take up 

vocational training at UHMBT sites. 

General positive 

feedback from 

participants
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Cumbria Youth Alliance 

▪ Supports the development of young people aged 12-24, 

through a number of different projects and offers.

▪ It aims to create sustained and positive outcomes for the 

young people it supports though two delivery strands:

• Youth Promise: alternative youth work curriculum for 

those aged 12-18. 

• Youth Ambition: targeted interventions to overcome 

barriers to employment for those aged 16-24. 

▪ Its website lists 22 staff members, including youth project 

workers, a data analyst, and other data and clerical staff. It 

has a further 11 trustees that support the organization. 

▪ Funding comes for Youth Promise comes from partners 

such as Lloyd’s Bank Foundation, Benny Walker Charitable 

Trust, and Allerdale GDF Community Partnership. Youth 

Ambition is funded solely by the Youth Futures Foundation. 

Relevance to Furness: 

▪ CYA provides invaluable support, particularly to those who may be unable to access the same 

opportunities as other young people that do not face barriers such as low confidence, anxiety, 

social isolation and financial hardship.

▪ Supporting young people from areas of depravation, and improving their social mobility, is an 

area which this project aims to help address and highlights the importance of the work of 

organisations like CYA. 

Young People Learnings: 

▪ The aim is to encourage young people to develop resilience, 

improve their ability to live independently, gain qualifications 

and increase their job and life prospects. 

▪ Mentoring and 1-1 support also helps to increase the 

confidence and aspirations of young people so that they 

may live more fulfilled lives. 

▪ Young people develop holistic skills that can be applied at 

home, in the classroom, and in their early career activities. It 

aims to ensure that young people that need additional 

support, can live a happy and fulfilled life, whilst contributing 

to the local economy. 

▪ The outcomes that each strand of support can offer are 

things as simple as the ability to manage finances 

effectively, to preparing for and applying to work at places 

that may have previously been beyond the reach of the 

individual before they received support. 

“CYA has helped me a lot 

in the time I have been on 

project. The staff listen to 

me and support me to find 

the best solution to any 

challenge I face. They has 

helped me with difficult 

moves, finances and I 

enjoy the weekly quiz.” – 

Care Leaver
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The Link 

▪ The Link was originally an ESF funded project 

delivered by Inspira in Cumbria. It provided a single 

entry point for employers to be able to engage with 

education providers and help to influence & inform 

the early career decisions of young people.

▪ It enabled local coordination of activities between 

employers and schools/colleges, reducing 

duplication of efforts, and ensuring that the activities 

offered, complimented the provision available locally. 

▪ Some of the bespoke employer activities offered 

included: mock interviews; talks by motivational 

speakers; Role Model days; embedded curriculum 

activities; and World of Work days. 

▪ It additionally helped to support schools in meeting 

Gatsby Benchmarks 1, 3, 5 and 8. 

▪ The project originally operated throughout Cumbria, 

but mostly finished when ESF funding came to an 

end. 

Relevance to Furness: 

▪ The service was an invaluable tool that supported schools that often need extra resources to be 

able to deliver quality careers activities.

▪ It also gave pupils the opportunity to see representatives of a number of different industries, not 

just STEM, and to enable them to see the breadth of career opportunities that are available to 

them once they finish their education. 

Impacts: 

▪ On young people:

• The Link was an inclusive service and engaged 

with SEND schools and the Pupil Referral Unit 

in Barrow, as well as mainstream high schools. 

• It helped young people to understand the types 

of career opportunities that are available to 

them, and to learn different skills that will 

support their future employment prospects.

▪ On schools, which often struggle with resource and 

availability, it gave them the extra support in 

engaging with SMEs through networks that they 

were often unable to attend. 

▪ Employers were able to engage with pupils and talk 

to them about the industries they represent, and their 

skills needs. 

“It helped me understand working 

life and all the options I will have 

when I leave school.” – 

Participant

“I learned how many skills can be 

used in a variety of occupations.” 

– Participant

“There are lots of jobs I’d never 

heard of before.” – Participant

“Great opportunity, the students 

had the opportunity to trying 

something new. Experiences with 

a variety of employers is always 

positive.” – Career Leader

32,500
students from Cumbria engaged, 

15,000 from W&F
(large proportion represented Year 10 and 

Year 11 year groups)

516
SMEs engage from a variety of sectors 
(large volume from finance and solicitors, 

health and social care, and graphic design 

and marketing)
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BAE Systems 

▪ BAE Systems is a major employer in the Furness Peninsula with 

significant growth planned. By 2043, an additional 6,000 employees 

are required to fulfil contract requirements. This will be achieved 

through core recruitment and a substantial Early Years programme. 

▪ The development of a strong local talent pool will align local people 

with local employment opportunities. Current challenges BAE Systems 

face include an ageing workforce, a lack of highly skilled young people, 

and below average levels of attainment and qualifications within the 

local labour force. Participation in Extra Curricular and Enrichment 

activity by children and young people can develop essential skills and 

self-efficacy which can support progression to positive destinations 

and access to highly skilled employment opportunities.

▪ BAE Systems support EC&E activity by working with young people 

from Year 1 – 13 in a variety of settings. This includes:

• Education outreach activities: led by the Early Years team and 

the objective is to promote STEM subjects and careers. This 

includes running STEM clubs, mentoring, tuition, and providing in 

schools. 

• STEM ambassador programme: Activities include a 5-week 

programme where 16 young people participate in half day or full 

day sessions in school; support mentoring to other organisations 

such as ‘Inspiring Barrow’; and run after school courses such as 

Lego Robotics. 

• Community Investment Fund: delivery and funding for not-for-

profit activities where education and skills is considered a key 

priority (e.g. Young Enterprise, Bright Stars).

• Partnership: BAE Systems co-chair the LSIP and sit on several 

employment and skills partnership boards.

• Sponsor of the Furness Education Trust which includes Furness 

Academy and four primary feeder schools. 

Young People Learnings: 

▪ The EC&E activities supported by BAE Systems seek to promote STEM subjects and careers. 

▪ Through participation, young people learn about potential careers and are fully informed about what the 

roles entail so they can make informed choices and understand the steps they need to take to access these 

opportunities. 

▪ They understand the value of education and qualifications, are interested in learning, acquire essential 

skills, and raise their aspirations, confidence and self-belief. 

350
STEM ambassadors each 

given 3 days a year to 

support activity

4,000
hours of STEM ambassador 

support provided since 1st 

January 2024

Relevance to Furness: 

▪ BAE Systems work with schools and the wider community provide an example of how a major employer is 

demonstrating Corporate Social Responsibility to meet identified local needs and opportunities. 

▪ The breadth of the programme of activity demonstrates a commitment to young people and developing 

their STEM and wider employability skills 

▪ The programme is helping to raise aspirations, career prospects and confidence of young people across 

Furness. 
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Monitoring and evaluation is a crucial 

process in organisations as it allows 

to assess the effectiveness of their 

activities as well as identify areas of 

improvement. 

However, 15% of providers who 

responded to the survey stated that 

they do not filter or evaluate the 

effectiveness of their services, whilst 

only 57% undertake satisfaction 

surveys with their users. 

Evaluation approaches differ 

between providers, with a small 

number using Key Performance 

Indicators (KPI) and specialised 

systems such as Upshot Monitoring 

System, and others basing their 

approach mainly on qualitative 

insights. 

Qualitative and quantitative 

techniques include: 

▪ Group and one-to-one 

conversations with participants, 

volunteers and parents

▪ Case studies documenting the 

participant’s journey and life 

improvements

▪ Discussions with staff 

▪ Commissioner visits 

▪ Feedback surveys from 

individuals, schools, and 

community groups

One provider also mentioned that 

they track attendance across 

different groups to identify if there is 

a proportional representation for 

disadvantaged pupils. 

Another provider (UHMBT) 

mentioned that they collect basic 

demographic and attendance data, 

and tend to collect feedback, more 

broadly, from new starter surveys 

where respondents are asked if they 

have previously taken part in any 

activities with the Trust.

Source: Parents and Carers Survey (n= 202); Children and Young People Survey (n= 45)

Yes
78%

No
15%

Don't know
7%

Evaluation of Effectiveness

Yes
57%

No
43%

Undertake Satisfaction Surveys



49Barriers to Participation

The main reason to not participate in 

extra-curricular activities is the lack 

of activities that interests them. 

This is followed by not wanting to 

participate according to children, 

and by cost and transport 

restrictions according to parents.

Participation on EC&E activities 

would increase if these barriers 

could overcome. Furthermore, the 

participation gap by gender amongst 

children aged 11-18 would decrease 

significantly (89% for boys vs. 84% 

for girls), specifically if more activities 

of interest for girls are provided such 

as sports clubs and work experience. 

3%

3%

7%

7%

10%

7%

3%

3%

14%

14%

17%

28%

79%

0%

0%

0%

6%

0%

6%

12%

12%

0%

18%

12%

12%

65%

No access to car

No public transport

Too far/ dangerous to walk or cycle

Not Interested

They don't know anyone who goes to the activity

Expensive to travel

No time to participate

Too busy with other things

Other

Don't want to participate

No transport to get to the activity

Too expensive to participate

No activity on offer that interests them

Reasons to Not Participate in EC&E Activities

Children response Parents response

Source: Parents and Carers Survey (n= 202); Children and Young People Survey (n= 45)

86%

62%

98%
87%

Parents response Children response

Participation in EC&E 
Activities

Participation with barriers

Participation withouth barriers
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Challenges to the provision of EC&E 

activity in Furness include:

▪ Lack of coordination and focus 

– risks piecemeal approach and 

duplication of resources 

▪ Absence of robust evidence of 

past impacts – lack of evidence 

to strategic decision making, 

learn from past experience, and 

support future funding 

applications 

▪ Narrow focus on STEM – bias 

can limit other career options and 

competitiveness of other 

important sectors

▪ Limited resources / funding 

availability – can lead to a focus 

on particular types of activity and 

target groups

▪ Constrained capacity – the 

supply of providers (including 

volunteers) is a barrier to meeting 

demand 

▪ Cost of living – the ability to pay 

to participate can be a barrier for 

those exposed to the cost-of-

living crisis including low-income 

families 

11%

11%

19%

19%

33%

41%

41%

41%

48%

Lack of employer engagement to support delivery

Other

Lack of parental engagement/ encouragement for young
people to participate

Lack of venues to deliver programmes/ services

Scale of demand from children/ young people which can't
be met

Lack of funding

Lack of staff/ volunteers to organise delivery

Transport/ access barriers

Lack of longer-term funding for provision

Main Barriers to Delivery

Source: Providers of Extra Curricular and Enrichment Activity Survey (n=27)

‘We would have to scale our 

(…) programme to fit future 

funding.’ 

‘Publicising our activities to 

the right people’

‘Lack of awareness, the 

group is new and spreading 

the word is slow’



51Gaps in Provision

According to the providers survey, 

26% identify gaps in their current 

offer of EC&E activities. Examples 

of these gaps include adventurous 

activities, contemporary dance, 

music styles aligned with children’s 

interests, and small scale theatre.  

The main issues preventing providers 

from addressing these gaps are 

funding, permits, finding experienced 

staff, travel for artists, and projects 

being too large to take on by 

themselves. 

Almost half of providers (48%) 

said they had plans to improve 

their provision. These plans 

included offering more classes and 

workshops, finding long term 

sustainable partnerships, expanding 

current services, increasing teacher 

support, offering day trips and 

providing travel subsidy, and 

improving facilities. 

However, most of these providers 

stated they need support to realise 

these plans. The main support 

needed was access to funding or 

sustainable funding, but other 

factors mentioned include advice, 

help with grant applications, better 

visibility of local offers, a 

collaborative approach to delivery, 

and finding appropriate venues and 

equipment.

▪ ‘’I wish football was in the summer months’ 

▪ ‘More basketball clubs in Cumbria to 

compete against’

▪ ‘More girls football in the local area’

▪ ‘I think that there could be a wider range of 

clubs for pianists such as myself because as 

we are unable to get into bands’ 

▪ ‘More jobs on offer for people who are 

young’

▪ ‘Lack of choice in rural small primary 

schools’

▪ ‘More opportunities for volunteering for 

young people’ 

▪ ‘(…) multisport clubs where they cover a 

range a of sports to see what kids enjoy 

most’

▪ ‘Lack of availability due to sex (…) for 

example boys doing gymnastics due to 

coach training and available space.’

▪ ‘(…) more outdoors organised events in the 

Lake District’

Gaps in Provision According to 

Children and Young People

Gaps in Provision According to Parents 

and Carers

When asked how extra-curricular 

activities could be improved, both 

children and parents emphasise that 

there are activities and clubs that 

interest them but are underprovided 

in the area. 

Source: Parents and Carers Survey (n= 202); Children and Young People Survey (n= 45); Providers of Extra 

Curricular and Enrichment Activity Survey (n=27)



52Key Findings from Consultation

Our consultations with 

organisations who have knowledge 

of and/or been involved in delivering 

EC&E activities within Furness have 

provided insights to how strategic 

support for EC&E provision needs to 

be translated into policy and activities 

on the ground.

Consultees identify the lack of 

sufficient, long-term funding as the 

main barrier to developing a strategic 

approach to EC&E provision in 

Furness. Consultees note how the 

reduction in public and other funding 

for youth work activities and public 

services more generally has led to 

Furness EC&E providers having to 

compete with one another for less 

funding. Organisations and structures 

which previously helped to coordinate 

local activities have gone. The result 

is a greater patchwork of provision 

and sometimes good EC&E providers 

stopping activities because they fail to 

secure further funding.

Consultees explained how the 

financial challenges that EC&E 

providers face are exacerbated by:

In the face of these financial 

pressures, consultees feel that EC&E 

activity provision in Furness has 

‘retreated’ to the more popular sport 

and dance categories, with niche 

provision losing out. 

Consultees note this retreat is 

happening despite young people often 

saying what they want from EC&E 

activities is variety, both in terms of 

types of activities and in terms of 

delivery models, e.g. face-to-face and 

online.

Consultees recognise the importance 

of including schools and teachers, and 

employers within Furness’s EC&E 

provision but they caution against 

relying too much on these groups. 

There is recognition that teachers 

lack time and capacity to engage 

with much outside of their core 

teaching responsibilities; this has led 

to a situation in which the 

engagement of schools and the 

participation of pupils in EC&E 

activities can vary considerably from 

school to school, and from year to 

year.

A reduction in their 

ability to generate 

income from their 

activities because 

parents are less able to 

pay for/subsidise 

activities. 

An increase in their 

outgoings as the cost of 

purchasing equipment, 

paying for transport and 

hiring venues goes up. 
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To engage employers in EC&E 

activities, consultees believe the 

system must give employers an easy 

route into engagement, connecting 

them with schools and providers and 

giving them options about how they 

want to engage. 

Alongside calling for sustainable 

funding and adequate capacity and 

infrastructure to deliver EC&E 

activities in Furness, consultees also 

feel that there needs to be consistent 

work to ‘make the case’ for EC&E 

activities. They note how academic 

attainment and grades can dominate 

discussion and assessment of young 

people’s performance and prospects, 

and how this can lead to a reluctance 

on the part of schools, teachers and 

parents for young people to spend 

periods of time out of the classroom. 

Consultees want to see a positive 

case for EC&E activities be made.  
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Many of the study’s findings from the 

literature and policy review, and in 

consultations with stakeholders, also 

surfaced in focus groups with 

young people. Three, one hour 

focus groups were arranged with 

pupils at three different secondary 

schools in Furness. In total, 25 young 

people participated in a focus group. 

The young people were varied in 

terms of gender, age (Years 8-10), 

academic attainment and 

background.

In each focus group, the young 

people  were split into groups and 

asked to select and rank firstly, what 

they enjoy most about participating in 

EC&E activities, and secondly, what 

factors are barriers to their 

participation. 

When these young people were 

asked why they participated in and 

what they wanted from EC&E 

activities, they repeatedly told us 

they liked:

• Fun and enjoyable activities;

• that covered a variety of 

activities and topics;

• and took place outside of/off 

school premises; and 

• included their friends – this is 

especially important for boys.

Value of EC&E Activities

Young people explained how 

participating in varied activities gives 

them reassurance that if they don't 

like an activity, they can soon try 

something different. They value the 

opinions of their friends and peers 

and see a friend’s participation in an 

activity as validation that they too 

might enjoy the activity.

Young people told us they recognise 

the health and wellbeing benefits of 

EC&E activities, but these are not the 

main drivers for them to participate. 

They recognise that EC&E activities 

help them to develop essential skills 

like teamwork, communication and 

leadership. Again, developing such 

skills is not the main reason why 

young people like EC&E activities; 

for many, it is the lack of an explicit 

‘skills development’ agenda that 

makes EC&E more appealing than 

classroom learning.
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Barriers to Participation

In all three focus groups young 

people told us they lack information 

on what EC&E they can participate 

in. ‘There’s nothing to do’ was a 

common refrain. In the absence of 

external sources of information, 

young people are having to rely on 

school communications, teachers 

and friends to learn about EC&E 

activities.  

When we asked young people about 

the main barriers to participating in 

EC&E activities they faced, the most 

prominent barriers were identified as:

• Transport - a lot of young 

people told us they rely on their 

parents to take them to/from 

activities. There can be 

scheduling conflicts when they 

have siblings who have also 

events and activities at the 

same/similar time. 

• Cost – whilst most young people 

did not feel the cost of 

participating was a major barrier 

to their participation, many 

recognised how the cost of 

EC&E activities can mount 

through regular attendance fees, 

transport costs, and having to 

purchase kit/equipment.

Each focus group concluded with the 

young people being set a task to 

design their ideal EC&E activity. 

across all three focus groups, it was 

striking how many young people said 

that their ideal activity would take 

place outdoors and involve them 

and their friends working together 

to achieve goals in competition with 

other teams. 



Case Studies from Elsewhere
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Escape2Make

▪ Supports11-18-year-olds in Lancaster and Morecambe.

▪ Activities include 6 regular clubs throughout the year for 

100+ young people, alongside arranging two young person 

led, large events per year. Past events have included a 

festival of sustainability and environmentally-conscious living. 

▪ E2M has a core delivery team of 4 people, supported by a 

board of trustees and a youth board with 11 members who 

help to shape the organisation’s work. They rely on 

volunteers’ help with activities and fundraising. 

▪ E2M’s funding comes from partners and donors at various 

local and national charities, as well as grant funding from 

National Lottery and UK Government.

Relevance to Furness: 

▪ E2M offers young people a safe space to socialise and work together in a setting that is very 

different from school. 

▪ E2M demonstrates young people’s interest in activities that allow them to have a positive impact 

on their communities. 

▪ E2M demonstrates the impact of extra-curricular and enrichment activities beyond sport and 

STEM-related subjects. The types of experiences offered by E2M could inspire young people in 

Furness to consider a wider range of careers.

Aims: 

▪ Enable young people to ‘make things, make friends and 

make a difference’.

▪ Help young people overcome barriers such as loneliness, 

and physical and mental illnesses amongst other things.

▪ Instigate ‘systemic change’ in communities through young 

people, by encouraging their participation in activities which 

generate civic pride. 

Young People Learnings: 

▪ Channel their creativity and energy into something positive 

and constructive.

▪ Gain a greater affinity with their local communities. 

▪ Feel more positive about their future career prospects, make 

new friends, and generally feel ‘better’ having attended a 

workshop or event. 

▪ Several young people who have participated in E2M 

activities have become active members of the Youth Board. 

“I wouldn’t be here without 

Escape2Make.” – Young 

person whose mental 

health improved following 

regular participation in 

E2M activities

“We were lucky enough to 

find Escape2Make … and 

Jack loved everything that 

he did … this is how he got 

to be himself.” – Mother of 

attendee
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Acorn Fund

▪ The Sheffield Children’s University (CU) Acorn Fund enables 

young people to shape the activities and clubs that are 

available to them at their school.

▪ South Yorkshire CU is funded by The University of Sheffield 

and Sheffield Hallam University. There are CU centres in 

Doncaster, Sheffield, Rotherham and Barnsley.

▪ The application process is fully pupil-led and a full application 

pack with guidance is provided. To be eligible to receive 

Acorn funding, pupils must provide evidence that they have 

conducted research in their own school and with other 

schools that shows why their proposal is needed.

▪ Funding is awarded to groups of children and young people 

from any Sheffield CU school to use to develop clubs and 

activities within their school. 

Intended Outcomes and Impacts: 

▪ Investing in facilities and clubs that young people themselves want to attend.

▪ Examples of clubs developed by young people using Acros funding include Stop Motion 

Animation Club, Coding Club, ‘Grow Your Own’ cooking club, and Cool Maths Club!

Young People Learnings: 

▪ Children and young people are encouraged to develop their essential skills by pulling together a 

creative application for an activity/club that is high quality and well-planned.

▪ Applicants are asked to submit a full spending plan which shows value for money and are asked 

to consider longer term sustainability and how they will continue their activity/club beyond the 

funding provided. 

▪ They also need to provide details on how they will evaluate and celebrate the success of their 

club/activity moving forward. 

▪ They are also encouraged to further reflect and demonstrate how their proposed activity/club will 

support learning and help pupils develop essential skills, and are guided to reflect on their own 

essential skills and how they have developed these.

Extremely positive feedback 

from schools and teachers 

participating in the Children’s 

University 

Relevance to Furness: 

▪ The Acorn Fund is an example of how to empower young people in Furness to design the 

activities that they want to take part in, whilst learning important and transferrable skills in the 

process. Feedback from young people locally, and nationally in the 2023 Youth Voice Census, is 

that young people often are not aware of the activities that are available to them. This process 

would remove lack of awareness as a barrier to access. 

▪ The design of the Fund and its application process recognises the importance of sustainable, 

long-term funding of EC&E activities. 
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Skills4Life by Kingswood

▪ Kingswood run 5-day residential experiences for young people, using 

the outdoors as vehicle for learning.

▪ Target group: 11–15-year-olds. The programme welcomes both 

school and non-school groups of young people.

▪ Based outdoors in 11 locations including North Wales, Staffordshire, 

and South Yorkshire.

▪ Activities are location-dependent, but generally encompass outdoor 

activities such as bouldering, abseiling, orienteering, and water sports.

▪ Facilitated by Activity Instructors who are trained to deliver activities 

but also in coaching and mentoring for the young people they work 

with.

▪ Young people participate in four modules whilst on the residential. 

Each module connect to real-world activities and skills:

▪ There is also a hardship fund that can support 2 in 10 young people 

from a cohort to join the residential.

Relevance to Furness:

▪ Young people in the more deprived parts of Furness often have little experience of the outdoors, 

despite being on the doorstep of the Lake District National Park. Residential experiences as 

Skills4Life give young people an opportunity to experience the outdoors, whilst learning things 

that have real-world benefits and implications. 

▪ It also gives young people the opportunity to experience diverse activities with friends, which is of 

high importance to them. 

Young People Learnings: 

Kingswood’s programmes aim to build the 

character of young people through emphasis on 

‘the four C’s’:

▪ Creativity - embracing inner strengths, 

looking at problems from different angles.

▪ Collaboration - working and negotiating with 

others, deciding on the best course of action.

▪ Communication - conveying information 

appropriately and in ways that can be 

understood.

▪ Critical thinking - asking questions and 

being engaged in the wider world.

"It was lovely to see the students flourish in 

all aspects, especially their confidence. We 

had students speaking to your staff 

voluntarily and asking for repeat instructions 

if they did not understand, which is 

something they would never dream of doing 

in their normal circumstances. Their 

personal and employability skills were 

hugely developed, and it really did warm our 

hearts to see this with our students.” - 

Teacher

Enterprise 

challenge

Your voice 

matters

Food for 

thought

Epic 

challenge
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Key elements of best practice we can identify in both local and national case 

studies include:

Identifying and describing the essential skills the activity 

develops and having tools to measure these impacts. This 

helps schools, teachers and young people understand how 

different activities complement each other and gives providers 

an evidence base with which to inform and secure funding for 

future provision. 

Involving young people in the design and delivery of 

activities improves the likelihood of young people being 

enthused by and committing to an activity. The process of 

designing and planning the activity helps young people to 

develop essential skills (teamwork, financial awareness etc.) in 

addition to the skills they develop through participating in the 

activity. 

Combining group and 1-2-1 exercises within a programme 

of activities. Several of our case studies demonstrate this 

design feature and use it to ensure all young people can 

participate in and benefit from the EC&E activity. This design 

feature responds to the fact that some young people need more 

intensive support to participate in activities or may be less 

confident in a group environment.

Designing programmes of activities that develop different 

skills, in a complementary fashion over an extended period as 

opposed to one off events. This fits with what young people and 

consultees told us about their greater interest in experiencing a 

range of activities rather than dedicating a lot of time to a single 

activity that the young person may ultimately decide they don’t 

enjoy.
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Incorporating a community/social action component can 

bring young people into contact with other groups within their 

community, boost their sense of pride in where they live, and 

help them believe they can have a positive impact.  

Including elements of challenge and competition – the 

Brathay Trust term this ‘challenge by choice’ where they aim to 

challenge young people to achieve a goal but always give 

young people control over the level of challenge and 

competition they accept. Having these design elements 

enhance young people's sense of achievement at the end of 

the activity and build their confidence and resilience.

Having information for and using communications 

channels that reach parents. Organisations such as Hello 

Future produce collateral specifically for parents and carers. 

They do this as they recognise that parents and other family 

members are key influences on young people’s choices both in 

and out of school.

Key elements of best practice we can identify in both local and national case 

studies include:
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